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Introduction

Although this year the AS cohort was smaller than in previous series, it was clear that centres who
had chosen to follow the specification had worked hard to prepare candidates and there were
many impressive responses across all six topic areas. The majority of candidates knew their chosen
texts very well and showed extensive knowledge despite the time constraints of a one-hour paper.

As in previous series, AO2 proved most challenging for candidates. Some responses tended simply
to paraphrase quotations or included language features which had little relevance to their
argument, simply for the sake of inserting the literary terminology. The most successful responses
showed strong knowledge of the text as a whole, and kept a clear focus on those texts as literary
constructs. This extract from a response to Question 5 addresses the question directly while
keeping a firm focus on the crafting of the text:

...Perry himself describes the sound Herb Clutter made when cutting his throat as ‘like
someone screaming. Drowning under water'. The impact of the crime here is transferred
from the nonchalant convict to the reader through the repulsive image of Mr Clutter
‘drowning’ and the awareness that it is his own blood he is choking on. Similarly the
emotional impacts of the executions are passed on to the reader in a way that makes us
question the American justice system ...

When the writer's craft was explored well, it really lifted the quality of the response. Very strong
responses considered a broad range of means by which authors create meanings in texts. They
made useful connections between contextual material and its meaning-making potential, for
example. In this response to Question 4, the candidate is effectively linking points about context to
the writer's use of language and structure:

The natives in Heart of Darkness are met with the same injustice as the immigrants to
London, subsequent to their position of inferiority conferred by colonialism. Much like the
boys are unjustly blames for the unemployment levels in London, the natives are blamed by
the company for the fire at the station. Labelled ‘savages’ and ‘uncivilised’ they are easy
scapegoats, powerless to defend themselves...Ironically, the sympathetic first person
narrator Marlow comments in hindsight that it was the benevolent colonialists, the
‘emissaries of light’ who were the true ‘brutes’; who, in the unconstrained world of the jungle
display the worst traits of humanity and not the natives whom Marlow praises for their
‘restraint’ ...

Marlow’s tale is told both by himself and by the anonymous frame narrator: two white men
at the time of colonization. Their narration is sophisticated, articulate and plentiful. In
contrast the natives’ speech is minimal and presented as rudimentary and monosyllabic:
‘Mistah Kurtz. He dead.’ ...

Students need to be encouraged to develop broader discussion of texts rather than focussing in
too narrowly on particular passages - and should avoid engaging in extended word level analysis. It
is important for the candidates to demonstrate that they are talking about the impact of issues in
whole texts and across texts rather than solely at isolated points in them.

While the majority of candidates coped with the demands of each question and sustained focus on
it, some candidates clearly came to the examination with ‘learnt’ answers that they then tried to
adapt/shoe-horn into answering the questions they were actually set on the examination paper.
This they managed to varying degrees of success. It is worth pointing out, however, that well-
prepared and creative candidates need to be able to respond to what they are asked to do rather
than writing answers to the questions they wish they had been asked to do. Candidates should
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remain flexible and not try to fit prior essay work into their exam responses as invariably this
causes the AO1 argument to lose clarity.

Contextual exploration was successful for many candidates. Clearly the novels had, in the main,
been taught as products of their contemporary societies, and many candidates had interesting and
relevant ideas to explore in context with the question. However, while most candidates recognised
the need to include contextual material, in some cases this could have been much more effectively
integrated into thinking and argument. There was a tendency for candidates - even some working
effectively in the higher levels - to present context as ‘bolted on’ information rather than
structurally integral.

Note in this response to Question 12 the candidate’s careful consideration of context and how this
is linked both to the question and to the writer's craft:

Bronte and Woolf continue this idea of isolation through the physical isolation of women
within the texts. The exploration of ‘feminism’ in both is debatable, as Bronte’s text was
written before any context of feminism was created, and Woolf was advised by critics such
as Zwerdling not to use propaganda in her literature. Despite this both female writers
explore feminist concepts through the isolation of female characters as a result of the
patriarchy. Bronte uses the character of Isabella as a metaphor for the oppression of women
in society and consequently their isolation. The microcosm of society depicted in Wuthering
Heights is perhaps a parallel to the patriarchal society in Victorian England, Isabella being
the desperate woman attempting to break free from legislative and male constraints.
Isabella’s physical isolation is evident in chapter 17 where she escapes Wuthering Heights
across the moors: ‘Il ran the whole way from wuthering heights...except where I've flown! |
couldn’t count the number of falls I've had! This phrase is perhaps metaphorical of women'’s
attempted liberation from oppression and marital isolation. The idea of ‘falls’ could arguably
represent the challenges of inequality and discrimination faced by women in the Victorian
age ...

AO4 is assessed separately and is worth 8 marks. Candidates were able to make interesting links
between the texts, by theme, narrative style, characterisation and sometimes by context. However,
this assessment objective is perhaps an area that needs more focus by some candidates. It has
been pointed out in previous reports that simply adding connecting phrases such as 'similarly’ and
'also' don't clearly explore the comparisons and contrasts that can be found. The best responses
made clear right from the start how the texts were going to be linked and this was sustained
throughout.

Here is a good example of integrated linking from a response to Question 8:

In Frankenstein, Victor abuses his power and scientific knowledge in order to create the
monster. In doing so he essentially plays God and creates a living being. This does not come
without its responsibilities, though, as we see in Volume Two when the creature says, ‘I
ought to be thy Adam.’ This shows that the monster wishes for a father-like figure, but
because of Frankenstein’s abuse of his power, is instead neglected and forgotten. This is
similar to The Handmaid’s Tale when, in Chapter 5, Offred describes how she wished to turn
the Commander’s wife into ‘an older sister, a motherly figure’ but because of the corrupt
ways of Gilead is instead resented by her. The fact that the monster wishes to be ‘thy Adam’
suggests an intertextual reference to ‘Paradise Lost’ ... Whilst the monster becomes
empowered by literary knowledge, the Handmaids in Gilead are prevented from reading so
that they are denied that very empowerment ...

Candidates should be encouraged to make meaningful links between the texts, that is, to go

beyond the obvious and to be evaluative in their comparisons. Here is a good example from a
response to Question 11. Note how the candidate is making confident, evaluative comments about
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how each writer has chosen to present mother-figures:

Hardy and Hosseini present two contrasting mother figures who, despite their differences,
contribute to the downfall of Tess and Mariam. Hardy uses Joan Durbeyfield as a way of
criticising the open encouragement of young women sacrificing their childhood in
preamture relationships and marriages with older men for financial benefit and social
expectation. The line, “My mission is to send Tess to claim kin” emphasises Joan’s
exploitation Tess's innocence in exchange for a stronger and wealthier family name. The
matter of fact tone emphasises ger definite efforts to persuade Tess to sacrifice her
childhood, which benefits everyone but Tess. Hardy goes further in expressing Tess's
exploitation by her mother in the line, “Her face is her trump card, as was mine”, indicating
that, while many mothers of the modern day would want to prohibit the sexual exploitation

of their daughters appearances, Joan has no desire of maintaining Tess’s youthful innocence.

By relating Tess’s face to her own, Hardy indirectly comments on the unchanged social
expectation for a young woman to sacrifice their childhood to benefit their family, both
financially and is social status. Hosseini’s presentation of Nana, Mariam’s mother, is more
complicated as she is unlikeable in the way she treats Mariam, but the intentions suggest
that she is caring and protective of her daughter’s welfare. The line, “you clumsy little
harami” indicates that much of Mariam'’s self deprecation comes from her relationship with
her mother and the harsh consonant sounds and the short syllables emphasise Nana's cruel
treatment of her daughter.

It is worth mentioning again that AO5 is not assessed on this paper. Candidates are spending quite
a lot of exam time discussing the views of various critics. While this could be used to explore
context or to substantiate an argument, it is not rewarded per se.
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Question 1

The question asked about the presentation of characters who learn from experience.

This was the more popular of the two on this theme. Less assured responses tended to focus on
describing the characters rather than exploring them as literary constructs. Here, for example, is an
extract from a response which, although clear in its argument, is paying limited attention to the
writer's craft. A best fit for this type of response would be low Level 3:

Both Dickens and McEwan present characters who learn from experience within Hard Times
and Atonement. In Hard Times, Dickens portrays characters learning from experience
through the embodiment of Mr Gradgrind. At the start of the novel, Mr Gradgrind is
portrayed as a strict and stern individual who bases his way of life on the sole purpose of
facts. He dismisses any form of imagination or ‘fancy’. This is first made evident in Chapter 2,
on page 10 when he is described as ‘A man of realities. A man of fact and calculations.’
throughout the novel, Mt Gradgrind’s characters shapes and adapts through different
events. The first time we see a sympathetic side to Mr Gradgrind is when he allows Sissy Jupe
to come and live with him. In Chapter 5 on page 32 it says: ‘His character was not unkind, all
things considered; it might have been a very kind one indeed]l...]'. At this point in the novel
we are unaware of Gradgrind’s true nature. As readers we are yet to view him as a likeable
character that we can sympathise with, but in comparison to Mr Bounderby he is a saint.

It is not only the events in the novel that shape Mr Gradgrind as a character, but the people
that influence his change. As his relationship with Louisa grows stronger we see a more
caring and loving side to him. This is made evident in Chapter 12 on page 212 when Louisa is
having a breakdown and turns to Mr Gradgrind for comfort. The quote says: ‘He laid her
down there, and saw the pride of his heart and the triumph of his system, lying, an
insensible heap, at his feet.’ This is the moment of realization for Mr Gradgrind, all the facts
and statistics he had drilled into children’s heads for all those years finally seem worthless...

Similarly, in Atonement, McEwan portrays characters learning through experience through
the characterization of Briony Tallis. At the start of the novel, Briony ...

Better responses focussed on the writers' craft, such as this one that linked the texts by exploring
the different narrative structures used by Dickens and McEwan:

Dickens’ use of a sympathetic narrative voice suggests to the reader that although Mr
Gradgrind has done his children a great disservice by drilling them with his utilitarian
principles and inhibiting them from enjoying ‘the garden that should have once blossomed”
he has managed to change and see the error of his ways. Witnessing Louisa’s breakdown in
chapter 12 of Reaping causes him to see that he must ‘bear responsibility for its failures’. The
narrator's comment at his ‘wretched helplessness’ evokes sympathy within the reader as it
is clear that Gradgrind has learned, through experiencing the mental collapse of his
daughter, that he has failed as a parent and he vows to ‘help you and set you right'.
Similarly, in Atonement, a sympathetic narrative voice alludes to the idea that, by
experiencing the outcome of her ‘crime’, Briony has become a better person by trying to
atone...

'What Maisie Knew' was the least popular text on this theme, but candidates who did use it were

able to explore the idea of learning from experience, make productive links with other texts and
engage with James' craft.
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ResultsPlus

Examiner Comments

The strength of this response lies in its
engagement with contexts. It sits around the
middle of Level 4 because, although it shows
discrimination in its response to the texts, the
expression of the argument sometimes lacks
sophistication and some word-level analysis
occasionally hampers its fluency.
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Question 2

The question asked about the presentation of the importance of truth in childhood.

While lower level reponses did little more than consider instances of untruths in both novels, many
candidates responded to this question with thoughtful discernment. Here, for example, is the
introduction to a Level 5 response:

In both Hard Times and Atonement, both the presence and absence of truth are presented
as key factors when growing up. The lack of truth presented within the story of Atonement
causes just as many problems as the over reliance on truth within Hard Times. This truth is
only important to an extent within childhood, since sometimes imagination is required.

Within both novels a character lies in an attempt to bring reality to their liking. In Hard
Times, Tom lies about robbing the bank and frames Stephen in order to get his perfect easy
life when his plan with Louisa and Bounderby fails. We can see the impact of this lie through
the narrative voice used. The narrator knows Tom as an untrustworthy character even
before this when referring to Tom as ‘the whelp’ and other derogatory terms. This indicates
that the writer is a third person omniscient narrator and with this Dickens is trying to
portray a moral message. We as the reader should agree with the narrator that Tom is bad,
that lying is wrong. This moral comment from the narrator was a common feature of many
Realist novels - which Hard Times is one - that the author by writing is trying to prove a
moral point. Thus through the use of the narrative voice we know that Dickens believes that
truth is an important aspect of all life including childhood.

Within Atonement the idea of characters breaking truth in order to make reality fit their
perfect world is also explored through the use of narrative voice. Briony “commits her
crime” in order for the fiction she has written in her head to have an ending. This is
supported by the fact that Briony believes “it should of ended there”, as in after Robbie is
arrested the story ends and Briony is the hero. The narrative voice in this section is older
Briony reflecting on these events - and we can know what her older self thought about her
actions on this day because as a narrator, older Briony is intrusive commenting on her
actions as “crimes”. Thus we can see that as she has aged Briony has come to the conclusion
that truth is important in childhood. This metafictional aspect, however, raises more issues
around the truth, since as the reader we cannot reasonably know whether or not Briony is
telling the truth or not. Since she is still the “author’ who can play God. However, the
negative portrayal of her younger self ....

GCE English Literature 8ETO 02
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Question 3

The question asked about the presentation of different forms of oppression.

As with many of the questions on this paper, weaker responses tended to focus only on characters
who are oppressed. Such responses missed the subtlety of Q3 with its focus on ‘different forms of
oppression’, tending to ignore the need to deal with a variety of forms.This type of response tends
to sit on the border of Level 2 and Level 3:

In both A Passage to India and Heart of Darkness, the oppression is presented somehow
through characters acting out. Aziz started of by describing Ms. Callender as ‘a very
charming lady’ but proceeded to say what he really feels after Ms. Moore has opened up a
gap for him to speak ‘she has just taken my tongue without my permission, do you call that
charming?’ this burst out in which Aziz says his true feelings emphasizes his oppression and
how he have been taught in order to lie in order to protect himself so thus, showing how the
Indians voices had been completely disregarded and how they've been oppressed. Simillarly
in Heart of Darkness this oppression is displayed by the Russian when he finally gets a
chance to speak and he says everything he’s been hiding to protect Kurtz ‘he burst out’
‘burst’ shows how he’s been hiding so much that he lets it all out when he gets the chance.
‘he raided the country’ this is also a representation of oppression as Kurtz used his power
and privledges over the natives to get what he wants and they had no say in it. ‘raided’
shows force and injustice.
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This is an example of a response that considers the different types of oppression in both no

vels.

Indicate which question you are answering by marking a cross in the box [&. If you change your

mind, put a line through the box # and then indicate your new question with a cross .

Chosen question number: Question1 £ Question2 £ Question3 X
Question4 £l Question 5 Question 6
Question7 [ Question 8 Question 9
Question 10 £ Question 11 Question 12
Please write the name of the texts you have answered the question on below:
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% ResultsPlus
Examiner Comments

The strength of the response lies in its focus on the
question and its full engagement with the craft of
the writers. However, its weakness is its rather
heavy-handed and sometimes irrelevant use of
contextual material and also the tendency to treat
the texts separately. The response is typical of
Level 4 attainment.
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Question 4

The question asked about the presentation of injustice.

As with Question 3, Huckleberry Finn was the least popular text. Candidates approached the
question in a variety of ways, with stronger responses going beyond straightforward recounting of
instances of injustice. It is worth noting that often the best responses shape a clear argument at the
beginning of their essay, showing how they intend to engage with the question. Less assured
responses will often focus on presenting large amounts of contextual background, often to little
purpose. Here is an example:

In both novellas, the theme of injustice is one that is presented through the level of division and
hierarchy between the West and East. during the late 1800’s and early 1900’s imperialism was a
means of exploiting the less dominant races, in this case: Indian and African natives. It was
commonly believed by the Europeans, that they were benefiting the greater good by imposing their
ideals on those who were inferior to them based on where they lived and how it is they lived. Heart
of Darkness depicts Belgian colonial ways, and Conrad mocks their injust method of colonization.
As during this time, 1899, Belgian imperialism was one of the most brutal and aggressive methods
of ‘civilisation’. This is clearly depicted through Conrads use of dialogue, diction, setting and
characterization. On the other hand, A passage to India was written at a much later time, 1924, this
allowed for the portrayal of injustice to be depicted through the perspective of the Indians, as they
were more developed than the natives in “Heart of Darkness'. Both E.m. Forster and Joseph Conrad
mock colonialism and present injustice in different ways, however leading to a similar message.The
theme of identity is one that is very closely linked to the portrayal of injustice...

The best responses make sure that AO3 material is well-integrated into their overall argument and
they will often use context as a means of linking the texts:

...The use of setting by both Selvon and Conrad portrays the injustice between colonizer and
colonized. In The Lonely Londoners the use of comparison between the conditions where
those who are native work, e.g. ‘Waterloo Station’ and ‘the park’ and the ‘bedsits’ in ‘Harrow
Road’ where the boys have to live conveys the injustice between the two groups. As the
native Londoners deem themselves superior to the immigrants, the places where they shop
and work are seen to be of a much better standard. The small bedsits in Harrow Road are
described as ‘dark’ and ‘underground’. This conveys the idea that the British people are
trying to hide away the likes of ‘the boys’ from society. In addition, those who have already
come from the Caribbean try to exploit the newcomers, which further suggests the
injustices they faced. The modern reader knows that the government were the ones who
invited citizens from the empire over to the Uk after World War Two under the 1948 Enabling
Act to help rebuild the country and so the treatment of the immigrants shocks us.

This contrasts with the setting of Heart of Darkness where Conrad’s use of the central, inner
and outer stations conveys the unjust situation where the station manager and Kurtz
control the area and have the ultimate power over the goings on. For example, Kurt believes
he owns everything - ‘My ivory, my intended, my jungle’. The white Europeans have taken
over and the colonized have no means of escape. They are essentially trapped in the ‘grove
of death’ that is the heart of darkness. This is not surprising to a modern reader because
Heart of Darkness is a colonial text and is written from an outsider’s point of view, unlike
The Lonely Londoners which is a post-colonial text written from the point of view of the
immigrants and will convey the injustice they feel ...
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The combination of Heart of Darkness and A Passage to India was a popular one on this question.

Indicate which question you are answering by marking a cross in the box [E. If you change your
mind, put a line through the box # and then indicate your new question with a cross &.

Chosen question number:  Question1 £l Question2 EJ Question 3
Question4 X Question5 £l Question 6

Question 7 [ Question 8 [ Question9 [

VCE\}S‘Q — Question 10 £ Question 11 E3 Question 12 £

Please write the name of the texts you have answered the question on below:
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| /< Examiner Comments

The strength of this response lies in its sustained
focus on the writers at work: AO2 scored highly. It's
weakness is that the response never really
engages in detail with the contexts of colonisation,
particularly in the Forster novel. There is also a
tendency to discuss the novels separately,
although clear links are made at certain points.
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Question 5

The question asked about the presentation of the emotional impact of crime.

Candidates responded to the question using mainly The Moonstone, In Cold Blood or Lady Audley's
Secret. There were very few responses using the P.D. James text. Stronger responses explored the
emotional impact of crime on the perpetrators as well as on the victims of crime. Weaker responses
relied on making observations about characters' emotions. For both Question 5 and 6, contextual
understanding was particularly good for Lady Audley’s Secret, but answers on In Cold Blood tended to
drift into retelling the story: some students seemed to find it difficult to differentiate between
context and content.

Candidates sometimes found it challenging to access AO2, often relying on word-level analysis
which hindered rather than progressed their argument as in this example:

...both texts share a parallel theme of crime and the emotional impact of crime on both the
victim and the criminal. Within ‘In Cold Blood’ crime is described as being very cold and
calculated, little emotional attachment is shown. This is shown throughout the quotation
“but Dick had made up his mind” suggesting that the brutal murders of the Clutters had
been carefully crafted and planned; this is evidence of a lack of human / emotional
attachment and remourse. The third person singular pronoun ‘his’ also suggests that is was
Dick’s plan and he deserves all the credit. This reinforces the idea that within Dick and
Perry’s relationship Dick is more dominant and holds more control to manipulate and warp
Perry's decisions. In contrast with theis Braddon describes the crimes committed throughout
“Lady Audley’s Secret’ as desperate and rushed, this implies Lady Audley never intended to
kill however she will do whatever is needed to prolong her legacy and conceal darkest
truths. This can be supported by the quotation “I shall go mad unless | can do something”
(page 215) this shifts the tone of the novel making it very dark and sinister and also giving
the reader an insight into Lady Audley’s potential capabilities. Braddon has used the
technique of foreshadowing to keep the reader engaged and allowing them to create links
throughout the novel, fitting into the role of the detective. The noun ‘something’ shows that
there is a lack of planning and that Lady Audley herself doesn’t know her true capabilities
and, at this point in the novel is questioning herself on how far she would go. This is
reinforced through the recurring theme of madness when she states “ | shall go mad” this
suggests that she has to take matters into her own hands or her sanity will suffer. The
modal auxilary verb ‘shall’ has connotations of predictability and certainty, this again
foreshadows the end of the novel when Lady Audley admits to being mad....

With an open text exam a much broader range of reference would be expected. It is worth
remembering that often when discussing novels, it is more appropriate to explore the writers' craft
in terms of narrative structure or tone and atmosphere rather than the use of individual words and
phrases.
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This is an example of a top level response to Question 5 using The Moonstone and Lady Audley's
Secret.

Indicate which question you are answering by marking a cross in the box [&. If you change your
mind, put a line through the box # and then indicate your new question with a cross [X.

Chosen question number:  Question1 E Question2 £ Question 3
Question4 [ Question5 XN Question6 [
Question 7 [ Question8 [ Question9
Question 10 £ Question 11 3 Question 12 &

Please write the name of the texts you have answered the question on below:
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Examiner Comments

This is a strong response, showing sustained focus
on the question and a high level of awareness of
the writers at work. It makes sustained, productive
links between the novels and explores a range of
contexts, both literary (sensation fiction; detective
fiction) and social (Victorian gender expectations).

44 GCE English Literature 8ETO 02



Question 6

The question asked about the presentation of guilt and innocence.

There was a tendency amongst weaker - and some stronger - candidates to focus on guilt and to
overlook - or treat in an imbalanced way - the issue of innocence. There were some interesting
answers considering the ‘innocence’ of the perpetrators of crime.

This extract from a Level 4 response based on Lady Audley's Secret and In Cold Blood shows the
candidate is focussed on the question but at the same time is engaging with contexts and with the
writers' purpose:

Capote presents Nancy Clutter as the embodiment of innocence. This is emphasized by the
description of Nancy's room - the crime scene. The simile ‘girlish, and frothy as a ballerina’s
tutu’ suggests her gracefulness and reminds us she is not yet a woman ... The fact that
Nancy’'s room is pink further cements her as a representative of the all-American girl ...
Similarly at the start of ‘Lady Audley’s Secret’ Lady Audley is presented as the embodiment
of innocence. This is suggested by the simile ‘her face shone like a sunbeam’ ... Braddon is
playing with the Victorian idea of ‘the angel of the house’ and with his readers’ fears by
subverting this image of perfection ...

The very best responses did not allow an exploration of context to overwhelm the argument and
kept a sustained focus on the writer's craft (AO2).
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Question 7

The question asked about the writers' use of settings.

Science and Society is a popular theme area. There was some wide interpretation of what might be
understood as ‘setting’ which made for an interesting variety of response to this task. Fewer centres
had prepared students on Wells, nevertheless a number of effective responses were received on
this text. There were some particularly interesting responses using Never Let Me Go where
candidates made insightful comments about the symbolism of the clones’ settings. Weaker
responses struggled to link the use of settings to the writers' overall intentions and tended not to
make relevant contextual comments.

The best responses to this question made productive links between their chosen novels.
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In this extract the candidate has made links
around settings and the contexts in which the texts
were written. This is a good example of well-
integrated AO3 and AOA4.
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Question 8

The question asked about the presentation of the abuse of power.

This question was the most popular of the paper and Frankenstein and The Handmaid's Tale were
the most commonly used texts. Weaker responses tended to describe various abuses of power,
where others made clear how the theme was handled by each writer. This example of a Level 3 (19
+ 5) response was fairly typical. The candidate shows clear understanding of the texts and keeps a
clear focus on the topic, but the texts are treated generally as separate. The response also lacks the
detailed, discriminating engagment with AO2 and AO3 that would be expected at Level 4:

Both Shelley and Atwood present the abuse of power as being one of the main themes in
their respective novels. In particular, both show how an abuse of power can lead to
unforeseen and unfortunate consequences not only on those who exercise this abuse of
power but also on those who are innocent. However, Atwood explores how this abuse of
power can ironically lead to less power in the hands of those who abuse it as well as this
continued abuse of power leading to discontent among those who wield it. Whereas Shelley
explores the consequences of an unintentional abuse of power and attempts to warn the
reader against the reckless pursuit of an action, which could lead to such abuses. In this
case, abuse of power shall be defined as any actions taken by someone in authority, which
lead to negative repercussions.

Both authors first of all use characters to show this abuse of power, with both novels
containing characters who abuse their power and explores the detrimental affect this has to
their happiness (in the Handmaid's Tale it is the Commander and in Frankenstein it is
Frankenstein himself). In Frankenstein, the main character who can be considered to be
abusing their power is Frankenstein himself, as he is reckless in his pursuit of a species
which might ‘bless me as its creator and source’. In this regard Frankenstein clearly expects
that he is going to have power over his creation and in particular his motivation can be to
gain the power of creation and be able to control a new species. The power of life and death
is a theme which is constantly explored in the novel and is used to show how powerful
Frankenstein truly is, and how one must be careful when using its power as it can lead to
abuse it will lead to terrible consequences. Shelley herself no doubt believed this as she was
in many ways surrounded by death, most notably with the death of her daughter at a young
age and later on the death of her husband (although this was after the novel was written)
this meant that she was fascinated with the power to create life and death, but also views it
as very dangerous as well as death possibly being a final state, which is impossible to
overcome. It is implied in the novel that Frankenstein himself has a somewhat flippant
attitude to death especially when he says that ‘life and death appeared to me idle bounds’,
which shows not only does he feel that it is easy to overcome ‘life and death’ also that they
are not that different from each other. In this way, his desire to overcome life and death is
his abuse of power, as he tries to control the natural order and his failure to do so is what
leads to the death of many members of his family such as William and Elizabeth. In this case
Shelleys own view of death means that she is warning the reader not to take such a course
of action and commit such an abuse of power. She also clearly points out that Frankenstein
is not the only one who could be considered to abuse his power, and she shows this through
a Russian doll method od narration, which means that the reader observes many different
perspectives. The first person which they are introduced to (thus making him seem very
important) is Walton who says that ‘one mans life or death were bus a small price to pay for
the acquirement of the knowledge which | sought’. Here ‘life of death’ is again treated as
being almost interchangeable and being a price worth paying for the ‘acquirement of
knowledge’. ‘Knowledge’ in this example is a vague term and Shelley uses this to suggest how
looking for knowledge leads to an abuse of power as Walton could be considered as abusing
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his power by risking the lives of his crew for his own desires. Frankenstein references this
thought when he says to Walton ‘learn from me ...how dangerous is the acquisition of
knowledge’ reflecting Walton’s exact words and suggesting that Frankenstein now realize
the dangers of abusing power. This potential to abuse the power over ‘life and death’ is
something that would be more concerning to a contemporary audience than a modern one
for two key reasons. First of all, is that in those deeply religious times such power was said
only to be reserved to God, and so to try and have this power was to challenge God’s
authority. This was even more the case as Darwin had not yet published his works, and so
the creationist theory holds dominant. The creature even references this himself when he
says “l ought to be thy Adam, but am instead the fallen angel’ in this case directly
referencing himself as the devil and Frankenstein as God.

The repercussions of Frankenstein’s actions are also made clear when the creature describes
how ‘I was benevolent and good , misery made me a fiend’ so Shelley is suggesting directly
that ‘misery’ brought about by Frankenstein’s abuse of power was responsible for the
creation’s actions. The second reason such themes would be important in the past is that
Frankenstein’s actions were seen as possible, with the work of scientists such as Galvani
showing that perhaps the dead could be turned back alive. In this way Shelley is showing
how the reckless pursuit of ‘lknowledge’ and the desire to overcome death leads to an abuse
of power, which she possibly felt only God should have (although she more likely believed
that such actions were wrong not because they offended God but because they went against
nature). Alternatively, Frankenstein’s abuse of power can be seen not as a deliberate
attempt to usurp God's authority but insisted an unintentional side effect with the fact that
it is made clear that Frankenstein is reckless, however he still cares deeply about members
of his family suggests this. This is clearly shown in Walton's speech when he describes the
brilliant achievements of science such as how it discovered ‘the nature of the air we breathe’
however he also warns that ‘the elixir of life is a Chimers’. As a Chimers is a horrible monster
of Greek mythology, it is clear that attempting to create ‘life’ will lead to the creation of such
monsters and an abuse of power. Therefore, Shelley shows the consequences that a possible
unintentional abuse of power can have on those who abuse it such as Frankenstein.

Similarly, Atwood also shows the dangers of this abuse of power through the character of
the ‘Commander’. Like Frankenstein he is portrayed as being seemingly polite and civilized
saying ‘thank you’ indeed Offred says that ‘he is not an unkind man ... under other
circumstances, | even like him’, the fact that she has often bee nquite critical of her current
situation and regime reinforcing this point even more on the reader. However, it is also clear
that he is not happy with his current situation as he invites Offred to play the banned game
of Scrabble as well as tells her to ‘kiss me like you mean it'/ This shows how the Commander
in many ways enjoys the same activities as Offred does but, like her, cannot partake in the
due to the strict nature of Gilead. This therefore shows the unhappiness in the Commander’s
Ife as well as possibly hinting at his lack of power due to him having to ‘knock’ on the door
and be allowed entrance by Serena Joy, thereby suggesting that the abuse of power by other
in Gilead has led to the creation of victims and although they are not dead like the victims of
Frankenstein’s abuse of power, they nonetheless lack freedom. However, this theoy is
unlikely to be the case, as Atwood makes clear that the Commander is not just another
victim but is instead the come commiting the abuse of power. This is clearly laid out in the
historical notes where he is identified as likely to be ‘commander Waterford’ who was one of
the main creators of Gilead. The fact that this is said at the end of the novel is extremely
significant as it means that the reader has spent the majority of the novel feeling
sympathetic to the Commander, only to discover at the end that he was partly responsible
for this abuse of power, thus forcing the reader to reconsider this opinion. This reveal is
perhaps foreshadowed previously in the novel, which imply that the Commander might be
more in favour of the regime than he makes out. For example, he says to Offred how ‘better
never means better for everyone... it always means worse for some’ in this case he is directly
suggesting that not ‘everyone’ will be happy and there will be ‘some’ who are victims, likely
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due to his abuse of power. Offred herself remarks how easy it is to ‘invent a humanity’ and
therefore Atwood is showing how easy it is to feel sympathetic for someone even when they
are abusing their power. This also shows how the Commander’s abuse of power has directly
led to his current life, which he so hates. Also the fact that he has to ‘knock’ as described
above means that Atwood is suggesting that an abuse of power can lead to someone having
less power. In this way both Shelley and Atwood show how an abuse of power can come
about as well as show that the abuse of power that Frankenstein and the Commander
commit has directly lead to them being worse off, warning the reader not to commit such
abuse of power as that will have negative consequences for them also.

Responses awarded higher level marks tended to be more thoughtful and discriminating about the
writers' overall purposes:

It is crucial to the plot that the monster is malformed and disfigured as it allows Shelley to
convey to the reader that man cannot imitate God - reverting to the Romantic ideal of
maintaining the fear of god and powers beyond humanity ... Offred is denied the ability to
use her reproductive organs... She realized Serena Joy is in a ‘colonial style’ position. From
this the reader becomes aware that Offred is completely powerless; Serana Joy and the state
are allowed to colonise her body...

Or in this example, where the candidate examines how the writers use narrative structure to
explore the abuse of power in their novels, linking them effectively throughout:

... Both writers show within their structures that the abuse of power within science can lead
to fragmented lives. In Shelley’s ‘Frankenstein’ the monster refers to ‘[revenging] his injuries’
suggesting that as a consequence of Victor abusing his power, the monster ultimately feels
that he needs to rebel and regain his own power. The fragmented structure of Shelley’s
novel suggests that the brokenness caused by Victor’'s abuse of power has a permanent
effect. However, arguably, as the monster’s narrative is not interrupted by Victor, nor by
Robert Walton's epistle, suggests that he is the least fragmented out of the three even
though it is perceived by readers that as a failed scientific experiment he is most broken.
Atwood replicates this fragmentation within her novel through the disordered parts of
Offred’s novel. As a result of the historical notes, we as readers are eventually aware that
her narrative has been manipulated by the professor - a man of high intelligence similar to
Victor. Offred, being held ‘within limits’ by Gilead just as the monster is held under the
power of Victor indicates that the abuse of power through science leads ultimately to
destruction ...
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Question 9

The question asked about how writers create a sense of mystery.

The Supernatural is another popular theme area in which a larger than average number of
candidates had studied the two pre-1900 texts. This made for some really well-focused answers
which benefitted from the close contextual connections between the two novels. Some candidates
were much more effective in picking up that in this question ‘a sense of mystery’ was the focus, not
just mystery.

Here is an example of a good introduction, effectively signposting AO2, AO3 and AO4:

Both novels effectively portray a sense of mystery due to the author’'s methods of using the
characters to represent a wider idea of the concerns at the time of writing the novels.
Dracula is a physical manifestation of the Victorian fears of the unknown during the influx of
foreigners from Russia, whereas Beloved is a manifestation of the history of the horrors of
slavery that some have attempted to bury and forget.

As with all the questions on this paper, the best responses were produced where candidates had
explored contexts (AO3) in ways that were fully relevant to the question and pertinent to the
argument:

...This ambiguous feeling is also present in Dracula as Jonathan is travelling into the land of
the unknown - ‘There are no maps of this country” - and through Jonathan writing “that
every known superstition in the world is gathered in the horseshoe of the Carpathians” an
ominous sense of foreshadowing is created that Jonathan is ignorantly walking into danger.
These quotes also entrench the stereotype of the East which was very popular in Victorian
travel literature. In the Victorian era the vast majority of Victorians felt a sense of prejudice
towards the East. It was seen as barbaric and uncivilized. It was a land of mystery, Europe’s
dark and ‘wild’ unconscious. This aspect of the novel would have not only greatened the
sense of mystery for the Victorian reader but also made them fearful of the idea of reverse
colonialism and Victorian morals being infiltrated by those of the East ...
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Here is the full essay from which the introduction above was taken.

Indicate which question you are answering by marking a cross in the box . If you change your
mind, put a line through the box # and then indicate your new question with a cross [X.

Chosen question number:  Question 1 £l Question2 [ Question 3
Question4 (I Question 5 [ Question 6
Question 7 [ Question8 [ Question9
Question 10 £ Question 11 £ Question 12 (3

Please write the name of the texts you have answered the question on below:

Text 1; 3¢l°-"'~ﬂL
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Notice how well this response sustains links
between the two texts.
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Question 10

The question asked about the exploration of the theme of morality.

There were some excellent responses to this question, particularly on The Picture of Dorian

Gray compared to Dracula, as candidates were able to build successful arguments comparing the
very different outlooks of two fin de siécle authors. Many candidates used this to the advantage, as
the contextual comments could blend well into comparative points. Quite a number of responses
addressed the writers' presentation of ‘morality’ through the lens of ‘immorality’ - this worked well
in some cases and much less effectively in others.

Some candidates found it more challenging to build an effective argument, often making a series of
more straightforward points about good and evil which they tended not to tie into context,
particularly for The Little Stranger.

Here is an example of particularly effective linking of the texts (AO4):

The attempted attack on Caroline could be seen as Farady's assertion of dominance over her
physically, where before he asserted his patriarchal dominance psychologically. This could
be read as Walters’ criticism of the patriarchy and men’s continued attempts to reassert
themselves after the war, which is suggested by her narrative to be immoral. Similarly, the
morality of the patriarchy is questioned in Stoker’s Dracula, but to a different outcome. In
his text Stoker is seen to sympathise with the patriarchy and its insistence that the system
is for the good of humanity. A band of males is repeatedly described as ‘noble’, ‘good’, ‘brave’
and ‘strong'. This highlights support for the patriarchy, which diametrically opposes Walters’
stance of it being an immoral social construct. Stoker’s focus on the ‘goodness’ of his
primarily English group could also be seen as support for the folly of British colonial
superiority which is questioned by the count's presence in the narrative. When they triumph
we see a challenge to the traditional values of the British as a sign of positive morality.
Overall, it is clear that Waters’ and Stoker’s narratives provide very different readings of
morality ...
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Here is an extract from an essay that successfully responded to the question by looking at both
morality and immorality.
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The highest marks for AO1 are awarded to
responses where there is a clear developing and
broadening argument throughout. This is a good
example of the question being considered from a
broad perspective.
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Question 11

The question asked about how writers explore family relationships.

All four texts on this theme were used to explore family dynamics, although Mrs Dalloway was rarer.
Responses were often rooted in contextual points, although sometimes this was at the expense of
AO2. This opening to a Level 5 response shows the canddite clearly setting out how the texts are
going to be linked in the essay:

In both Tess of the D'Urbervilles, written by Thomas Hardy, and A Thousand Splendid Suns,
written by Khaled Hosseini, family relations have a large effect on the lives of the female
protagonists. Tess and Mariam come from working class families which both Hardy and
Hosseini use as a vehicle of their sympathy for the poorer sectors of their respective
societies. Hardy indicates th lack of care that Tess's parents have in relation to her welbeing,
which makes her vulenrable to Alec’'s abuse of power over her. Mariam on the other hand,
lives in the company of her mother alone, which therefore makes her extremely
overprotective. Her father, Jalil appears to be a loving father figure but in meeting with
Mariam is secret, it only reveals that, similarly to John Durbeyfield, he cannot protect of love
his daughter in the way a father should. The female protagonists find alternative
relationships to counterbalance their lack of familial support, however, most notably for
Tess, the structure of the tragic chain of events renders this effort hopeless.

Throughout the essay the candidate continues skilfully to weave analysis of the writers' craft (AO2)
and the novels' contexts (AO3) whilst sustaining clear links between the two novels (AO4):

Both Hardy and Hosseini portray the father figures of Tess and Mariam as weak and
incapable of preventing their daughters from suffering. Hardy’s presentation of the
character of John D'Uberfield embodies the stereotypical ‘Hodge’ character, which was used
to reflect the lives of the working or rural class of Victorian society. The line, “snored Sir
John” reflects John's comical and flippant personality while also implying the lack of interest
he hais in his daughter’s welfare. The tone of the line suggests that Hardy used the character
of John Durbeyfield as a criticism of the lack of care for working class women who were
subject to domesticated and depressing lives as young wives and harsh labourers. Tess is
only 16, “not much more than a child”, but her father’s dismissal of her agreeing to work for
the D'Urbervilles, highlights the social acceptance of working class women sacrificing their
childhood. This confirmation of John’s weakness as a father lies in the irony of his death
caused by a “weak heart”; he was incapable of caring for Tess in the way that any father
should, which could have prevented her downfall in her encounter with Alec. Similarly,
Hosseini uses Jalil, Mariam's father, to highlight the lack of support that Mariam has from
her family relationships. As an upper class businessman, the ‘caste-system’, which dictates
the social order of the Afghan socity in relation to wealth, gender and race, dictates that Jalil
should not have any association with a lower class ‘harami’ like Mariam. In the Afghan
society, the vlame for illegitimate birth was placed soely on the woman and the child, and
not the man, due to the rankings of the cast system. Jalil embodies these rules to the extent
of shutting Mariam out of his life when she visits his home and exposes their private
relationship. The line, “the curtains fell shut” symbolises the act of Jalil cutting Mariam off
from the fortunate life of the other children, who come from legitimate births.
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Question 12

The question asked about the presentation of the effects of isolation.

Again, all four texts were used to respond to this question in various ways. In some cases the
subtlety of 'effects of isolation’ was missed and responses looked only at 'isolation'. One examiner
noted how many responses treated Wuthering Heights as a straightforwardly Victorian novel without
identifying that it deals with an earlier time period. This led to much inaccurate application of
contextual material. When A Thousand Splendid Suns was used, while candidates were able to link
the text well to its companion and to discuss context, they often failed to comment on the writer's
craft.

Here is an example of a Level 5 response to the question:

Both writers Woolf and Bronte explore the effects of isolation in Mrs. Dalloway and
Wuthering Heights. The theme of isolation in itself is portrayed primarily through the dual
notion of mentality and physicality. This idea of duality surrounding isolation is
encompassed by Descartes a French psychologist, who created the conept of mind and body
dualism. Mind and body dualism suggests that there is an element of human life to each,
however they are in fact separate, Woolf and Bronte both arguably explore this in their
presentation of isolation as both present it through the physical and through the mental.

Both Woolf and Bronte explore the effects of isolation through the mental isolation of their
characters. Woolf suggests through the character of Septimus an aspect of separationalism.
The voice of Septimus appears to be isolated at the start of the text through the contrast in
the physical events and mental transaction. The free indirect style of his speech and
arguable stream of consciousness expresses an erratic and unconventional mindset. This
comparison to his ordinary appearance separates his mind and body, isolating his soul. The
anchoring of his erratic thought process is evident where is says ‘his wife Rezia happily put
her had with tremendous weight on his knee so that he was weighted down, transfixed'. The
idea of mental isolation here is his thoughts appear to be drifting while his physicality
remains ‘transfixed'. The lexis ‘transfixed’ can be broken down into ‘trans’ and ‘fixed’ this
exploration of isolation is evident as the word can be interpreted as ‘semi’ ‘fixed’, implying
the sual nature of his mind versus his body. Septimus later in the novel also depicts aspects
of the effects of mental isolation through his suicide. On page 108 where it says ‘there
remained only the window’, is a powerful image as it suggests that the only way out to
salvage Septimus’s mentality is to get rid of his physicality. The term ‘only’ also suggests
elements of isolation, and its effects being death.

Bronte also portrays an element of isolation in mentality through Heathcliff's grief after
Catherine’s death. Heathcliff's mental isolation as a result of Catherine’s death is arguably
depicted through his decent into tyranny, however also his increased lack of physical
presence other than to exert violence. At the start of the novel while Catherine was living,
he was described as in ‘imp of satan’ and a ‘heathen’ all containing very poignant
connotations of violence and evil, however by the end of the novel Heathcliff ‘roamed to and
fro’, the phrase ‘to and fro’ implies a lack of direction. Heathcliff's mental isolation also
comes from the loss of his soul after Catherine’s death ‘i cannot live without my life! | cannot
live without my soul”, although this suggests that Heathcliff is physically isolated as he is
without his soul, it can be suggested that he is not living at all, since the death of his ‘life’ he
has been permenantly isolated mentally and physically for the rest of the text. It can be
infered that Heathcliff is physically isolated also, partly due to the cultural aspects of the
period. In the Victorian era there was little confrontation with ethnic minorities, and when
there was prejudice and discrimination were stimulated. At the start of the novel Heathcliff
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is described as a ‘dark skinned gypsy in aspect’, the idea that he had darker skin already had
negative connotation for a Victorian readership, stimulating his physical and mental
isolation as a character through his rejection by society. Woolf and Bronte portray elements
of mental isolation, in Septimus it is through the absurdity of his thoughts, and the
distinguishment between his physicality and his mind; however, Heathcliff is a presented as
being separate from society and separate from the other characters mentally and physically
through his detatchment after Catherine’s death and through his ethnicity.

Bronte and Woolf continue this idea of isolation through the physical isolation of women
within the texts. The exploration of feminism in both texts is arguable, as Bronte's text was
written before the context of feminism was created, and Woolf has been argued by critiques
such as Zwerdling not to use propaganda in her literature. Despite this both female writers
explore feminist concepts through the isolation of female characters as a result of the
patriarchy and consequently other male characters. Bronte uses the character of Isabella as
a minute metaphor for the oppression of women in society and consequently their isolation.
The microcosm of society depicted in Wuthering Heights is perhaps a parallel to the
patriarchal society in Victorian England, Isabella being the desperate women attempting to
break free from legislative and male constraints. Isabella’s physical isolation is evident in
chapter 17 where she escapes Wuthering Heights across the moors: ‘l ran the whole way
from Wuthering Heights...except where I've flown! | couldn’t count the number of falls I've
had?, this phrase is perhaps metaphorical of women'’s attempted liberation from oppression
and marital isolation. The idea of ‘falls’ could arguable be interpreted as disadvantages as a
result of inequality and discrimination towards women.

Woolf continues this idea of physical isolation as a result of the patriarchy through the
isolation of Clarissa Dalloway in her marriage. The title of the book immediately suggests the
lack of physical presence Clarissa has in comparison to her husband, as the title denies her
of her own identity. ‘Mrs. Richard Dalloway’, labels Clarissa as an object of her husbands as
opposed to an individual, physically and mentally diminishing her. Clarissa at the start of the
book also suggest her detatchment from her own physicality where she thinks ‘this bore she
wore... with all its capacities, seemed nothing’, the personal pronoun in reference to herself
suggest a lapse in narration, however this lapse is powerful as it portrays Clarissa’s
detachment from her own physicality her own ‘body’ was merely an object to be worn. This
isolation within marriage as a result of her physical inferiority in society continues through
the loneliness Clarissa feels: ‘there was an emptiness at the heart of life’, the idea that her
life seems empty is isolating as it reduces her purpose as a woman. It can be suggested that
Clarissa is isolated physicality not only through her social inferiority to her husband, but
also through the feminine lack of purpose; the patriarchy having removed all prospect and
self-satisfaction - replacing it with temporary fulfilment in childbirth and ‘hostessing’.
Therefore is can be argued that Woolf and Bronte both present aspects of female
subordination and consequently the physical isolation of women though the characters
Isabella and Clarissa, as Isabella goes to great lengths to attain freedom - while Clarissa is
objectified and denied success by her husband.

To conclude both authors explore the effects of isolation in their texts through mentality
and physicality and the duality presented by that. The character of Septimus is mentally
isolated as he disobeys convention and his though process is abnormal and erratic in
comparison to his physicality - seperating the two. Heathcliff is similarly isolated from the
other characters mentally through his loss of life and later loss of direction. However,
Heathcliff is also physically isolated as he is culturally and outsider, and is therefore not
accepted by the society presented by Bronte. Bronte also explores the element of social
exclusion through the character of Isabella, as she is physically isolated through her
subversion of gender expectations. Woolf also converys this physical isolation for women
through the isolation of Clarissa Dalloway - as she is objectified and alone.
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Paper Summary

Responses achieving high level marks on this paper werecharacterised by a clear sense of the
writer's purpose and a strong personal argument. They were highly familiar with the texts and are
able to engage in detail with all four assessment objectives. They linked texts in meaningful ways
and comments on context were relevant and well-embedded. Exploration of writer's craft showed
perceptive understanding and usually went beyond mechanical word-level analysis.

Based on their performance on this paper, candidates are offered the following advice:

* Read the question carefully and consider all aspects of it. Make sure your response is consistently
focused. Don't try to force previously prepared essays to suit an inappropriate topic.

* Take time to shape an introduction where the overall direction of your argument is set out and in
which it is made clear how the novels are going to be linked.

* AO2 often being the most neglected objective on this paper, you should be prepared to comment
widely on the writer’s craft. Given that you are discussing novels, expect to explore the writers’
use of narrative structure and aspects of prose such as tone, setting, atmosphere and point of
view. Try to avoid the word-level analysis that is more appropriate with poetry texts.

* Links made between texts need to be meaningful and should always be relevant to the topic of
the question. It is not enough simply to begin paragraphs with ‘similarly’ or ‘in the same way'.

* Try not to waste time in your answer by using too much biographical and other - often irrelevant

- contextual details. Make context count by linking points clearly to the texts themselves and
always embed them firmly in your argument.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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